
MEMORANDUM July 13, 2011 
 
 
TO: School Board Members 
 
FROM:  Terry B. Grier, Ed.D. 
 Superintendent of Schools 
 
SUBJECT: RENZULLI LEARNING SYSTEM: 2009–2010 
 
CONTACT:  Carla Stevens, 713-556-6700 
 
Attached is the 2009–2010 Title I, Part A, Stimulus, Renzulli Learning System Report. The 
report assesses the implementation of the Renzulli Learning System (RLS) and its impact on 
student academic outcomes. RLS is a web-based application designed to increase teacher 
productivity and student learning by facilitating the differentiation of curriculum. RLS serves as a 
virtual teaching assistant by generating student learning profiles that include student interest 
areas, learning styles, and expression styles. These student learning profiles then can be used 
to assist teachers in identifying teaching strategies and learning activities that will reinforce 
higher order thinking skills and optimize student learning in the classroom. The profiles also 
serve as individualized internet search engines that guide students to web-based enrichment 
activities and projects that will maintain their interests while introducing or reinforcing core 
concepts and ideas. 
 
Key findings are as follows:  

 A total of 11,554 HISD teachers have utilized RLS between 2007–2010, with heaviest usage 
at the elementary level. 

 Between 2007–2010, students logged in 563,846 days; visited 1,794,424 educational 
websites; reported completing 226,871 assignments; and worked on 31,608 projects. 

 In general, scale scores on TAKS subject tests were higher for students enrolled in Title I 
schools who had access to RLS for two or three years than for those who had RLS access 
for one year. These score trends are particularly observable for grades 3–8 and less 
apparent for grades 9–11. 

 
Should you have any further questions, please contact my office or Carla Stevens in Research 
and Accountability at 713-556-6700. 
 

TBG 
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 Chief School Officers 
 School Improvement Officers 
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EXECUTIVE SUMMARY 
 

RENZULLI LEARNING SYSTEM 
2009–2010 

 
 
Program Description 

The Renzulli Learning System (RLS) is a web-based application designed to increase teacher 
productivity and student learning by facilitating the differentiation of curriculum. RLS serves as a virtual 
teaching assistant by generating student learning profiles that include student interest areas, learning 
styles, and expression styles. These student learning profiles then can be used to assist teachers in 
identifying teaching strategies and learning activities that will reinforce higher order thinking skills and 
optimize student learning in the classroom. The profiles also serve as individualized internet search 
engines that guide students to web-based enrichment activities and projects that will maintain their 
interests while introducing or reinforcing core concepts and ideas. 

RLS resources and unit supplements are aligned to the Houston Independent School District’s (HISD) 
curriculum and are delivered through proficiency-level tiers to accommodate diverse student interests and 
learning styles. Because the program emphasizes individualized development of higher order thinking 
skills, it ensures appropriate rigor for all student participants. Studies have found RLS to be beneficial for 
K–12 students who are struggling, those who are making average progress, and those who are operating at 
advanced levels. It also provides guidance and models for students to identify, pursue, and solve real 
world issues.  

The RLS was first introduced to HISD in the 2007–2008 school year through Phase II of the Gifted 
and Talented Equity Project (Equity II). In the 2008–2009 school year, use of RLS was extended to all 
students in the district who were identified as gifted and talented. In addition, several school campuses 
purchased licenses for program access for their entire populations. In the 2009–2010 school year, HISD 
received a Title I stimulus grant to extend RLS access to all students in all Title I schools. 

Three goals guided the funding of the 2009–2010 RLS expansion. The first goal was to train teachers 
in the use of RLS. The second goal was to provide RLS subscription services to K-12 grade students, 
teacher, administrators, and parents. The final goal was for the Renzulli system to provide resources 
aligned to the HISD curriculum. The purpose of this evaluation is to report on the extent to which funding 
goals were met and to examine the effects of extending RLS access to Title I students not identified as 
gifted and talented. It focuses on patterns of program implementation and use, teacher professional 
development, and student academic outcomes. The following questions are addressed in this report: 
1. To what extent did teachers use the Renzulli Learning System? 
2. Did use of the Renzulli Learning System influence teacher performance? 
3. To what extent did students use the Renzulli Learning System? 
4. What impact did the use of the Renzulli Learning System with Title I funds have on academic 

outcomes for students enrolled in Title I schools? 
 
Key Findings 
1. To what extent did teachers use the Renzulli Learning System? 
 

A total of 11,554 HISD teachers have utilized the RLS between 2008–2010, with heaviest usage at 
the elementary level. 
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2. Did use of the Renzulli Learning System influence teacher performance? 
 

Sixty-nine percent of teacher survey respondents reported using RLS with their students. Teachers 
used RLS most frequently to support classroom lessons, offer enrichment, differentiate instruction, 
and as a tool for intervention or reinforcement.  

 
3. To what extent did students use the Renzulli Learning System? 
 

Between 2007–2010, students logged in 563,846 days; visited 1,794,424 educational websites; 
reported completing 226,871 assignments; and worked on 31,608 projects. 

 
4. What impact did the purchase of the Renzulli Learning System with Title I funds have on academic 

outcomes for students enrolled in Title I schools? 
 
 Grade 3 students who received access to RLS in part to remedy their expected low performance on 

standardized test scores had TAKS reading examination test scores that were very close to or higher 
than their counterparts from whom higher performance was expected.  
 

 In both grade 3 and grade 4, and for students identified and not identified as gifted and talented, 
students enrolled in schools with high program utilization rates had higher average scale scores on the 
Spanish-language TAKS reading examination than students enrolled in other schools. 

 
 TAKS mathematics examination scores increase over time with use of the Renzulli Learning System 

for students not identified as gifted and talented.   
 
 Grade 4 students who were enrolled in schools with high utilization rates outperformed their peers 

enrolled in schools with low utilization rates while grade 3 students in schools with high utilization 
rates had lower scores than their peers enrolled in schools with low utilization rates on the Spanish-
language TAKS mathematics examination.   

 
 TAKS writing score averages are higher for grade 4 students enrolled in schools where there was a 

high program utilization rate than in other schools. The relationship between program utilization rate 
and test scores is also demonstrated in grade 7, where test score averages are higher for students 
enrolled in schools with high program utilization rates relative to other schools. 

 
 For both students identified as gifted and talented and students not identified as gifted and talented, 

average test scores on the Spanish-language TAKS writing examination were higher in schools that 
had high program utilization rates than in other schools. 
 

 Score patterns on the grade 5 TAKS science examination suggest that RLS may have been associated 
with the performance of students who had three years of access increasing above what it otherwise 
would have been. In addition, score averages were higher for students enrolled in schools with high 
program utilization rates than in other schools.   

 
 At the eighth grade level, students identified as gifted and talented and enrolled in schools with low 

utilization rates had a higher average test score than students enrolled in schools with high utilization 
rates. However, for students not identified as gifted and talented, the average test score of students 
enrolled in schools with high program utilization rates was higher than that of students enrolled in 
other schools. 
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 The relationship between of use of RLS and TAKS social studies examination scores is quite weak, if 
existent. 
 

Recommendations  
1. Programming should be continued for students in elementary schools and middle schools. The impact 

of RLS appears to be cumulative over time. To maximize the benefits of the program, it should be 
made available to students at the earliest time possible and for the longest period of time possible. 
Because there was not extensive use of the program at the high school level, it is difficult to 
determine if continued access to the program would be beneficial to HISD high school students. 
Perhaps the relatively low utilization rates are indicative of the impracticality of program use at the 
high school level. It could also reflect the difficulty of implementation at such a late state in the 
education program.   

2. In addition, programming should be continued for students who previously had access to the system, 
even as they enter high school. The low usage levels of the program seem to reflect the difficulty 
educators experienced integrating the program into their teaching habits. However, students who are 
already familiar with RLS can continue use without the involvement of their teachers. To the extent 
that the program is an effective tool to keep students engaged, challenged, and growing at their own 
pace, the investment in continued use should produce high levels of return.  

3. If programming is continued, increased utilization of the program should be encouraged. The program 
seems to be particularly beneficial where there are high program utilization rates, as average TAKS 
scores were higher in schools with high utilization rates than in other schools. 

4. Take steps to increase fidelity to the program. In particular, teachers should receive additional 
training on how RLS can be incorporated into their individual classrooms and how the program can 
enhance their individual teaching styles.  

5. To further increase fidelity to the program, students should be encouraged to log their use of the 
system, especially the completion of assignments. 

6. Incorporate parents into the Renzulli experience. This should include encouraging parents to log into 
the system to monitor students’ progress and should also include sending parents a copy of students’ 
learning profiles. 
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Renzulli Learning System 
2009–2010 

 

Introduction 
 

 

 
Program Description 

The Renzulli Learning System (RLS) is a web-based application designed to increase teacher 
productivity and student learning by facilitating the differentiation of curriculum. RLS serves as a virtual 
teaching assistant by generating student learning profiles that include student interest areas, learning 
styles, and expression styles. These student learning profiles then can be used to assist teachers in 
identifying teaching strategies and learning activities that will reinforce higher order thinking skills and 
optimize student learning in the classroom. The profiles also serve as individualized internet search 
engines that guide students to web-based enrichment activities and projects that will maintain their 
interests while introducing or reinforcing core concepts and ideas. 

RLS resources and unit supplements are aligned to the Houston Independent School District’s (HISD) 
curriculum and are delivered through proficiency-level tiers to accommodate diverse student interests and 
learning styles. Because the program emphasizes individualized development of higher order thinking 
skills, it ensures appropriate rigor for all student participants. Studies have found RLS to be beneficial for 
K–12 students who are struggling, those who are making average progress, and those who are operating at 
advanced levels. It also provides guidance and models for students to identify, pursue, and solve real 
world issues.  

 
Program History 

The Renzulli Learning System was first introduced to HISD in the 2007–2008 school year through 
Phase II of the Gifted and Talented Equity Project (Equity II). Through Equity II, RLS was made 
available to the entire student, teacher, administrator, and parent communities of eleven schools with high 
populations of students from groups that traditionally perform poorly on standardized tests and are under-
identified for gifted and talented participation. All Equity II campuses were designated as Title I in the 
2009–2010 school year. The purpose of the project was to increase the number of minority and 
economically disadvantaged students eligible for gifted and talented programs by increasing, among other 
things, their standardized test scores. In the 2008–2009 school year, use of RLS was extended to all 
students in the district who were identified as gifted and talented. In addition, several school campuses 
purchased licenses for program access for their entire populations. Leaders at these schools wanted to 
ensure that all students had equal access to the profiler and differentiated resources to facilitate 
differentiated instruction.   

In the 2009–2010 school year, HISD received a Title I stimulus grant to extend RLS access to all 
students not identified as gifted and talented in all Title I schools. Title I schools are campuses with large 
populations of economically disadvantaged students, as signified by at least 35% of the students 
qualifying to participate in the federal free or reduced lunch program. The program was made available in 
a total of 245 Title I schools. Title I school teachers were provided training for RLS program 
implementation so that they could target their work with RLS to individual student needs. In addition, 
students in Title I schools who were not already identified as gifted and talented and their parents were 
provided access to the resources on the Renzulli website. Through the Title I and Equity II grants, gifted 
education funding, and additional supports, all HISD school-level administrators, teachers, students, and 
parents had access to the RLS in the 2009–2010 academic year.  
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Program Rationale, Goals, and Objectives 
The Renzulli Learning System is designed to enhance student academic performance by facilitating 

student-oriented learning and teaching. It is an online program that identifies students’ interest areas, 
learning styles, and expression styles and then uses this information to guide students to activities and 
information resources that will enhance their learning process. The RLS is based on the school 
enrichment model (SEM). Renzulli and Reis (1997) define the SEM as, “a systematic set of specific 
strategies for increasing student effort, enjoyment, and performance, and for integrating a broad range of 
advanced level learning experiences and higher order thinking skills into any curricular area, course of 
study, or pattern of school organization” (p. 20). HISD adopted the RLS to enhance student learning, 
increase student engagement in the learning process, and assist teachers in personalizing and 
differentiating instruction.  

The RLS includes a student profiler, an activities search engine, a projects database, and an 
assignment creator to which students have unlimited access (see Figure 1). The program also consists of 
a monitoring system that allows teachers and parents to examine students’ activities. The final component 
of the RLS program is teacher training on how to use the system. 

 

 

Figure 1. Logic model of the Renzulli Learning System. 

 
 

Participant Activities and Outcomes 
The RLS is designed for teacher, student, and parent involvement. Teachers can participate in several 

professional development workshops, including information on basic use and training on specialized use 
of the program. Through the RLS, teachers can search for instruction ideas, create assignments and assign 
them to students, monitor student use of RLS, and monitor student progress on assignments and projects. 

Participant Activities Outputs Outcomes

Teachers

•  Professional development Teachers

•  Log-in Teachers •  Improved teaching

•  Search for instruction ideas •  Student-tailored teaching •  Enhanced teaching skills 

•  Create assignments •  Provide specific and personalized feedback to students •  Ability to differentiate

Inputs
•  Grade assignments •  Increased efficiency

RLS •  Monitor student utilization

•  Renzulli 24X7 Access •  Monitor student progress

•  Student profiler

•  Activities search engine Students Students Students

•  Projects database •  Take profile assessment •  Completed teacher-generated projects •  Increased learning

•  Assignment creator •  Log-in •  Completed teacher-generated assignments •  Increased achievement

•  Progress monitoring •  Complete teacher-created assignments •  Completed self-initiated activities •  Increased enthusiasm for school

•  Training for teachers •  Initiate activities •  Completed self-initiated assignments •  Increased enthusiasm for learning

•  Initiate assignments •  Completed self-initiated projects

•  Initiate projects

Parents Parents Parents

•  Register •  Knowledge about student's academic progress •  Increased capacity to participate

•  Log-in •  Tools for communication with student and teachers •  Improved communication with student and  teachers

•  Monitor student progress •  Strategies to engage in support activities •  Increased satisfaction with student's education

•  Search for enrichment activities

•  Read literature on student learning
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Three aspects of RLS should increase the effectiveness and efficiency of teachers. First, RLS is aligned to 
HISD’s curriculum, thus the activities it suggests for use in the classroom should easily enrich teacher’s 
everyday classroom activities. Second, the RLS profiler provides insight on students’ individual learning 
styles and interests so that teachers quickly gain an edge for engaging students. Thirdly, teachers should 
be able to differentiate curriculum better using the RLS activities and the strategies promoted in RLS 
professional development workshops. 

Students begin the RLS journey by taking a profile assessment. Here, students answer questions about 
the kinds of activities in which they like to engage, the types of information they find stimulating, and the 
ways that they learn best. The system stores this information and uses it to generate a roster of activities, 
websites, and projects that the student would likely find interesting. Students can log into the system at 
anytime to initiate projects and activities and to complete assignments created by teachers. Through the 
completion of projects and activities that are aligned with HISD’s curriculum and selected based on their 
individual interests, students should experience increased levels of learning and increased achievement. 

 The RLS is designed to incorporate parents into the learning process by extending them access to the 
system. Once parents and their students have registered, parents can log in to monitor students’ progress, 
search for enrichment activities for their children, and read literature on student learning. From the RLS, 
parents can gain knowledge about students’ academic progress, gain tools for communicating with 
students and teachers about students’ learning, and develop strategies to engage in their children’s 
education. 

 
Program Personnel 

Training on the RLS was delivered through the Renzulli Professional Development team using two 
methods: a train-the-trainer format and campus-based training sessions. Each school was encouraged to 
designate two campus representatives as Renzulli Managers. These representatives would attend initial 
trainings on how to implement the system and how to train and assist staff in system usage. Then, they 
would be responsible for training the remaining instructional staff at the campus on how to use RLS. 
Training sessions included a two-day course on introductory strategies for elementary teachers or 
secondary teachers, a two-day course on advanced strategies for elementary or secondary teachers, and 
half-day workshops on special topics in the Renzulli system. In addition to manager training, a two-and-a-
half hour professional development session with a Renzulli learning trainer was offered on each campus. 
Teachers were able to sign up for many of the trainings through the e-TRAIN system. 

 
Program Participants 

By the 2009–2010 school year, RLS participation was open to HISD students at all grade levels (K–
12) and learning abilities (special education through gifted and talented identified). The expanded 
implementation of the RLS program over three years created three groups of Title I students with RLS 
access.  The first group was composed of students who were members of groups that traditionally perform 
poorly on standardized tests.  This group had access for three years through Equity II (see Appendix A, 
page 26). The second group was composed of students from whom a markedly better test performance 
was expected: students who traditionally perform well on standardized tests (identified as gifted and 
talented) and those for whom the program was purchased for the explicit purpose of raising their 
performance (see Appendix B and Appendix C, page 27).  The voluntary purchase of the program 
suggests that school administrators, staff, and/or program coordinators were invested in the successful 
implementation and maximized use of the program.  This group had access to the program for two years.  
The remainder of the Title I student population formed the third group.  They had access to the program 
for one year (see Appendix D, page 31).   

Use of the program was individualized in that users could access the program at any time of day from 
any computer with internet service and could work without the assistance of others or the input of 
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classmates. Parental permission was not needed for program enrollment or program use on campus. 
However, parents were notified about the program, invited to participate, and asked to facilitate and 
support certain aspects of the program such as profile registration and off-campus use for K–2 students.  

 
Budget and Administrative Arrangements 

As the sole source provider, RLS, LLC was approved to receive $990,843. This amount included 
$476,843 from Title I Stimulus Funding for strategies to go above and beyond services previously 
provided. 
 
Purpose of the Evaluation Report 

Three goals guided the funding of the 2009–2010 RLS expansion. The first goal was to train teachers 
in the use of RLS. The second goal was to provide RLS subscription services to K-12 grade students, 
teacher, administrators, and parents. The final goal was for the Renzulli system to provide resources 
aligned to the HISD curriculum. This evaluation reports on the extent to which funding goals were met 
and examine the effects of extending RLS access to Title I students not identified as gifted and talented. It 
focuses on patterns of program implementation and use, teacher professional development, and student 
academic outcomes. The following questions are addressed in this report: 
1. To what extent did teachers use the Renzulli Learning System? 
2. Did use of the Renzulli Learning System improve teacher performance? 
3. To what extent did students use the Renzulli Learning System? 
4. What impact did the purchase of the Renzulli Learning System with Title I funds have on academic 

outcomes for students enrolled in Title I schools? 
 

Review of Literature 
 

A review of the literature has shown that the various components of the RLS are strongly and 
positively correlated with students’ academic success and enthusiasm for learning. The vast majority of 
academic studies on components of RLS focus on the ways in which they impact students identified as 
gifted and talented. A few studies, however, examine the extension of this teaching model to students not 
identified as gifted and talented.  

A 2002 study by Gubbins et. al., examined how teachers responded to the incorporation of gifted 
education methods into their general education classrooms. It found that through mentored training and 
practice, teachers exposed to these new methods of pedagogy were able to expand their teaching 
repertoires, implement significant change in their classrooms, and were better able to recognize and 
engage students’ difference in learning styles, expression styles, and abilities. In addition, exposure to 
pedagogy used with students identified as gifted and talented, raised teachers’ expectations for students 
work and resulted in students moving toward these higher expectations. 

Reis, et al. (2005) find strong positive correlations between participation in a SEM-based reading 
program and students’ reading fluency and reading comprehension. Conducting 16-week long controlled 
experimental implementations of the RLS, Field (2007) and Housand (2008) found similar student growth 
in response to RLS use. Student users of RLS in Field’s study demonstrated strong and positive growth in 
reading comprehension, oral reading fluency, and social studies achievement at a higher rate than students 
who did not use the RLS. Significantly higher student achievement was confined to social studies 
achievement test scores in Housand’s study. However, Housand reports primary use of RLS for social 
studies activities for study participants. This concentrated use of the RLS rather than full integration into 
the teaching curriculum, leads Housand to recommend closer attention to program fidelity during 
implementation when examining the effects of the program on academic outcomes. 

Finally, both Housand and Field recommend examining the effects of a full year of RLS 
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implementation to understand the long-term impact on student achievement, teaching styles and 
strategies, and student enthusiasm for learning.  

 
Methods 

 
Data Collection 

Multiple sources of data were used in the evaluation of this program. The primary source of data on 
program utilization was collected by the Renzulli Learning Corporation through the RLS system and 
made available for the present evaluation. The Renzulli Learning Corporation also conducted a survey of 
teachers and administrators. Results of this survey were reported to clarify how teachers use and evaluate 
RLS. Academic outcome data were collected and archived through the Public Education Information 
Management System (PEIMS) and Texas Assessment of Knowledge and Skills (TAKS) data files. 
 
Participants 

Data on all HISD administrators, teachers, students, and parents who accessed RLS from 2007–2010 
and responded to requests for information on program utilization (where appropriate) are used in this 
report. Analysis of the relationship between Renzulli use and student academic achievement (Question 3) 
is restricted to students enrolled in Title I schools, whose access to the program ranged from one to three 
years. While RLS was made available to all campuses in HISD by the 2009–2010 academic year, the 
program was never accessed on several campuses (see Table 1). Nine of the fifteen no-use schools were 
Title I campuses in the 2009–2010 school year. RLS was utilized by students, teachers, and /or 
administrators on the remaining campuses. 
 

Table 1.  Campuses on which Renzulli Learning System was not used 

Crossroads Alternative  Mistral ECC* 

E-STEM West Middle School  North Early College* 

Harper Alternative School* Pro-Vision School* 

HCC/HISD Life Skills REACH Charter HS* 

Hope Academy Charter Texas Connections Academy  

Kandy Stripe Academy* TSU Charter Lab* 

Liberty HS* Vision Academy Charter 

MacArthur Elementary*   
* Title I campus 
 

Data Analysis 
The RLS delivery structure for HISD is nested by program, instructor, and school. That is, student 

access to the service is filtered by the school attended, the teacher of assignment, and, prior to the 2009–
2010 school year, participation in a gifted and talented education program. Service is established at the 
campus level, even if only a portion of the student population is given access to RLS. Each student must 
be linked to a teacher with an activated user account in order to access RLS. Once access is attained, 
however, student use is independent of teacher use. That is, a student may use the system freely and 
frequently even if the teacher to whom the student is linked is not a frequent user of the program. Given 
the nested structure of program delivery, analyses of program use are reported by categories of school, 
program enrollment, and instructor where appropriate. 

Campuses are designated as having a high program utilization rate if the ratio of assignments 
distributed by teachers to the number of students enrolled in the school is greater than or equal to 2 (see 
Appendix E, page 34).  The utilization rate of 2 means that on average, 2 assignments were distributed to 
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each student enrolled in the school. It also signifies that each student on campus has logged into the 
system and created a user profile and that teachers have incorporated RLS into their teaching strategies.  
This is a rather crude measure of program utilization with many built-in assumptions, but it does convey 
engagement with RLS by teachers and students with an approximation of intensity. Schools for which the 
ratio of assignments distributed by teachers to the number of students enrolled in the school is less than 2 
are designated as having a low program utilization rate. 

One primary purpose of this evaluation is to understand the impact of RLS as a Title I stimulus grant 
purchase. To this end, the analysis of student outcomes examines the performance of students in Title I 
schools on standardized achievement tests. It compares the academic achievement of students who had 
access to RLS for one, two, and three years. The report presents the average cohort performance of 
students in grades 3–11 on the TAKS reading, mathematics, writing, science, and social studies 
examinations.   

 
Limitations 

The present evaluation is limited in scope by several characteristics of data collection. The first 
limitation is that utilization is reported cumulatively. This means that usage statistics for the 2009–2010 
school year include utilization for the 2007–2008 and 2008–2009 school years. In addition, the method 
for reporting program utilization changed between the 2008–2009 and 2009–2010 school years, which 
means that it is not possible to specify use for the 2009–2010 school year. The final limitation on the data 
is that reports of individual student utilization are inconsistent with actual student use. To provide the 
most accurate description of program influence, program utilization is reported in the aggregate. The 
structure of the data requires that the relationship between RLS use and academic outcomes be analyzed 
as cumulative effects at the school level.  
 

Results 
 

To what extent did teachers use the Renzulli Learning System? 
 
A total of 11,554 teachers have used RLS over the three-year period, as indicated by their registration 

(see Table 2a and Table 2b, page 11). Just under 50% of them (N= 5,551) completed user profiles. 
Collectively, they have completed 11,971 training hours on the RLS. 

 

Table 2a.  Cumulative Teacher Registration and Training by Funding Source, 2009–2010 
 2008–2009 Renzulli Schools 

Equity II Grant Districtwide  Funds, 2008–2009 
  Equity II, 2009–2010 Title I, 2009–2010 Not Title I, 2009–2010 

Registered 399 9,380 367 
Profiles Completed 253 4,249 257 
Training Hours Completed 326 9,334 1,002 

 
Over the three-year period, HISD teachers visited 208,312 sites through the RLS (see Table 3a and 

Table 3b, page 11). Teacher users logged into the system just under seven days on average. Altogether, 
HISD teachers passed out 14,496 assignments and assigned 1,442 projects through the RLS. 
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Table 2b.  Cumulative Teacher Registration and Training by Funding Source, 2009–2010 
 2008–2009 Renzulli Schools 

Campus License, 2008–2009 Local Title I Stimulus 
Title I, 2009–

2010 
Not Title I, 2009–

2010 
Funds 

 
Title I, 2009–

2010 Total 
Registered 856 55 243 254 11,554 
Profiles Completed 525 46 88 133 5,551 
Training Hours 
Completed 732 259 168 150 11,971 

 
 

Table 3a. Cumulative Teacher Utilization by Funding Source, 2009–2010 
 2008–2009 Renzulli Schools 

Equity II Grant Districtwide  Funds, 2008–2009 
Equity II, 2009–2010 Title I, 2009–2010 Not Title I, 2009–2010 

Sites Visited 12,035 153,045 7,618 
Days Logged In 4,136 60,083 3,794 
Assignments 999 10,431 702 
Assigned Projects 108 1,090 46 

 
 

Table 3b. Cumulative Teacher Utilization by Funding Source, 2009–2010 
    2008–2009 Renzulli Schools   

   Campus License, 2008–2009 Local 
Title I 

Stimulus   

  
Title I, 2009–

2010 
Not Title I, 2009–

2010 

Funds Title I, 2009–
2010 Total 

Sites Visited 26,359 1,478 4,178 3,599 208,312 

Days Logged In 7,643 550 1,751 1,032 78,989 

Assignments 1,694 60 480 130 14,496 

Assigned Projects 138 5 51 4 1,442 

 
Did use of the Renzulli Learning System improve teacher performance? 

 
In January 2010, Renzulli Learning conducted an online survey of all teachers in HISD with accounts 

in the Renzulli system to attain feedback about their use of RLS. Elementary school teachers responded at 
a rate of 70 percent and secondary school teachers responded at a rate of 30 percent. Seventy-seven 
percent of survey respondents reported having attended Renzulli Learning professional development. 
Sixty-nine percent of the teachers reported using RLS with their students. Seventy-one percent reported 
using the system 30–60 minutes per week. Only 14 percent reported using RLS the recommended two to 
four hours per week, and four percent of responding teachers reporting using the system five or more 
hours per week. 

Teachers reported a range of challenges to the use of RLS with their students when presented with a 
pre-selected list. Time was the most frequently reported challenge to system use. Fifty-six percent of 
responding teachers identified it as a challenge. The second most frequently reported challenge was 
technology (with 42 percent of teachers identifying it), and the third most frequent response was the lack 
of teacher training. Twenty-six percent of the respondents identified teacher training as a challenge to 
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system use. Other, less frequently reported challenges were standardized test preparation (19 percent), 
curriculum requirements (18 percent), system usability (12 percent), and something else (19 percent). 

Ninety-six percent of survey respondents reported that RLS was effective for differentiating 
instruction to meet the needs and skill levels of their students. Thirty-three percent reported that it was 
somewhat effective, 46 percent reported it as effective and 17 percent reported it as very effective. Only 
four percent of survey respondents stated that RLS was not effective. Respondents also were 
overwhelmingly affirmative in their assessment of RLS as an effective teaching and learning tool. 
Twenty-nine percent reported it as somewhat effective; 46 percent reported it as effective; and 17 percent 
reported it as very effective. Eight percent of respondents reported the system as being an ineffective 
teaching and learning tool for their students. 

Teachers used RLS most frequently to support classroom lessons, offer enrichment, differentiate 
instruction, and as a tool for intervention or reinforcement. One-fifth to one-third of responding teachers 
“almost always” used RLS for differentiating instruction (22 percent), supporting classroom lessons (23 
percent), independent study (22 percent), and enrichment (33 percent). RLS was least frequently used for 
assessment. Only eight percent of the respondents always used RLS for assessment and forty-three 
percent sometimes used it for this purpose. 

Forty-four percent of survey respondents reported that RLS saved them between one and five hours of 
lesson planning and preparation time. RLS saved 34 percent of respondents an hour or two per week and 
10 percent of respondents between three and five hours per week. Twenty-two percent of the respondents 
reported that RLS is not a time-saving tool. 
 
To what extent did students use the Renzulli Learning System? 
 

Students utilized RLS to complete assignments, work on teacher-assigned and self-created projects, 
and visit educational websites. Between 2007–2010, students logged in 563,846 days; visited 1,794,424 
educational websites; reported completing 226,871 assignments; worked on 2,653 self-created projects, 
and worked on 28,955 teacher-assigned projects (see Table 4a and Table 4b, page 12). 

Students enrolled in Title I schools (including those in Equity II schools), visited about 1.7 million 
websites; logged in on 516,740 days; and created just under 2,500 projects on their own. These students 
reported completing 217,373 assignments and 2,927 of them completed self assessments. 

 

Table 4a. Cumulative Student Utilization by Funding Source, 2008–2009 to 2009–2010 
2008–2009 Renzulli Schools  

Equity II Grant Districtwide  Funds, 2008–2009 
Equity II, 2009–2010 Title I, 2009–2010 Not Title I, 2009–2010 

Sites Visited 226,085 1,219,152 112,536 
Days Logged In 45,605 400,852 40,630 
Self Assessments 237 2,425 116 
Assignments* 6,720 186,560 8,265 
Self Created Projects 147 1,945 145 
Assigned Projects 1,655 21,723 1,050 
PSP Used Count 202 7,749 358 

*This figure is an undercount of the number of assignments students completed.  Students frequently forgot to report the 
completion of their work, especially assignments that were turned in to teachers.   
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Table 4b. Cumulative Student Utilization by Funding Source, 2009–2010 
2008–2009 Renzulli Schools  

Campus License, 2008–2009 Local Title I Stimulus 
Title I, 2009–

2010 
Not Title I, 2009–

2010 
Funds 

 
Title I, 2009–

2010 Total 
Sites Visited 199,718 11,311 3,072 22,550 1,794,424 

Days Logged In 56,150 4,820 1,656 14,133 563,846 
Self Assessments 115 6 26 150 3,075 

Assignments* 21,392 383 850 2,701 226,871 
Self Created 

Projects 279 18 15 104 2,653 
Assigned Projects 3,960 89 245 233 28,955 

PSP Used Count 718 24 99 970 10,120 
* This figure is an under-report of the number of assignments students completed.  Students frequently forgot to report the 
completion of their work, especially assignments that were turned in to teachers.   

 
 

What impact did the purchase of the Renzulli Learning System with Title I funds have on academic 
outcomes for students enrolled in Title I schools? 
 

Access to RLS was expanded over time based on characteristics of the student population. Three 
years of access was provided to students who traditionally perform poorly on standardized tests (Equity 
II), 2 years of access to students identified as gifted and talented and to students enrolled in schools that 
were intentional about program use, and 1 year of access to the remaining students. The scores of students 
who had access to the program for only one year provide a point of comparison for students who had 
access to RLS for greater lengths of time. In particular, their performance provides a way to understand 
how students who attended schools selected for the Equity II program might have performed had they not 
been participants in the program and therefore not had access to RLS for three years. Understanding the 
impact of RLS on students enrolled schools with three years of access (Equity II schools) helps to project 
how continued use of RLS would impact Title I students not identified as gifted and talented (i.e., similar 
students who were extended initial program access in the 2009–2010 school year). 

The two-year access population and the one-year access population create upper and lower 
boundaries, respectively, on expected performance. The performance of students enrolled in Equity II 
schools provides insight on how RLS impacts the population of students with the lowest performance on 
standardized test scores over time. The trend of test score averages for students enrolled in the Equity II 
schools illustrates how continued use of RLS would impact low-performing students in the district. If 
RLS is an effective intervention in the district, then the expectation is for the test scores of students from 
low performing groups and low performing schools to increase over time, approaching the level of 
performance exhibited by higher performing students and students in schools where educators were 
intentional about program use.  

Examining 2009–2010 performance data, the expectation is to see the lowest test scores from students 
who had access to the program for only one year; the highest test scores from students who had access to 
the program for two years; and test scores for students in Equity II schools that are bounded by those of 
high and low performers if RLS is an effective intervention in the district. The expectations are that the 
gaps between the average test scores of students with two years of RLS access and Equity II students are 
smaller for the grade 5 cohort and grade 4 cohort than for the grade 3 cohort, and the gaps between the 
average test scores of students with one year of RLS access and students in Equity II schools are larger 
for the grade 5 and grade 4 cohort than for the grade 3 cohort. Finally, it is expected that the average test 
scores of students enrolled in schools with high program utilization rates are higher than the average test 
scores of students enrolled in schools with low program utilization rates.  

The TAKS reading/English/Language Arts (ELA) examination was administered to all HISD students 
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in grades 3–11. At the high school level, the examination was scored on a 2600-point scale, where 2100 
indicated that the state performance standard had been met and 2400 indicated a commended 
performance. None of the ninth, tenth, and eleventh grade Title I students using the program were 
enrolled in campuses with high rates of program utilization (see Figure 2). Students not identified as 
gifted and talented had lower average scale scores than did students identified as gifted and talented. In 
addition, those students not identified as gifted and talented who had access to RLS for two years had 
lower average scores on the TAKS reading/ELA examination than did students who had RLS access for 
one year (grade 9: 2221 compared to 2277; grade 10: 2193 compared to 2264; grade 11: 2217 compared 
to 2277, see Appendix F-1, page 35) . 
 

 

Figure 2. Spring 2010 TAKS reading/ELA scale scores, grades 9–11. 

 
At the elementary and middle school levels (grades 3–8), students identified as gifted and talented 

scored higher on the TAKS reading examination than did students not identified as gifted and talented. 
Among students identified as gifted and talented, students enrolled in schools with two years of access to 
RLS had a higher average scale score than those enrolled in schools with three years of access to RLS at 
the third grade level (see Figure 3, page 15). However, at the fourth grade level, students with 3-year 
access had a higher average score than students with 2-year access (727 compared to 714). Moreover, at 
the fifth grade level the gap between scores for students with 3 years of access and 2 years of access was 
smaller than at the third grade level (4 points compared to 9 points, see Appendix F-1, page 35). That is, 
students who received access to RLS in part to remedy their expected low performance on standardized 
test scores had test scores that were very close to or higher than their counterparts from whom higher 
performance was expected. The implied relationship is particularly illustrative for the grade 4 cohort of 
students identified as gifted and talented who had three years of access to RLS as these students were 
participating in their second year of standardized testing when their score average surpassed that of their 
counterparts who had access for two years. Although students in the grade 3 and grade 5 cohorts who had 
3 years of access had lower score averages than students who had two years of access, their scores are 
very close to those of the students with two years of access. This suggests that longer exposure to RLS is 
associated with improved performance on the TAKS reading examination. 
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Figure 3. Spring 2010 TAKS reading scale scores for gifted/talented students, grades 3–8, English-
only. 

 
Among students not identified as gifted and talented, students that had access to RLS for two years 

had a higher average score on the TAKS reading examination than did students that had access to RLS for 
one year (see Figure 4, page 16). At the fourth, fifth, seventh, and eighth grade levels, students enrolled 
in schools with high program utilization rates had higher scale score averages than students enrolled in 
other schools. At the sixth grade level, students in schools with high and low program utilization rates 
performed within one point of each other on the TAKS reading examination.  

The TAKS reading examination was administered in Spanish to students in grades 3–5. Scores for 
students in grades 3 and 4 are reported here while scores for students in grade 5 are not reported because 
fewer than five students were tested in each category (see Figure 5, page 16). Students identified as gifted 
and talented performed better on the examination than did students not identified as gifted and talented in 
both grade 3 and grade 4. Grade 3 students identified as gifted and talented who had access to the 
program for two years out-performed their peers who had access to the program for three years (704 
compared to 689). However, among grade 3 students not identified as gifted and talented, students who 
had access to the program for three years out-performed their peers who had access to the program for 
two years (656 compared to 611). 

The relationship between exposure to RLS and test score averages was reversed for grade 4 students 
(see Appendix F-2, page 35). In grade 4, students taking the Spanish reading TAKS and identified as 
gifted and talented who had access to RLS for three years out-performed students who had access to the 
program for 2 years (783 compared to 739), whereas the average score of grade 4 students not identified 
as gifted and talented who had access to the program for 3 years was lower than that of their peers who 
had access to the program for two years (636 compared to 662). In both grade 3 and grade 4, and for 
students identified and not identified as gifted and talented, students enrolled in schools with high 
utilization rates had higher average scale scores than students enrolled in other schools. 
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Figure 4. Spring 2010 TAKS reading scale scores, non-identified gifted/talented, grades 3–8, English-
only. 

 
 

  

Figure 5. Spring 2010 TAKS reading scale scores, grades 3 and 4, Spanish-only. 

* Note: Grade 5 is not reported because fewer than 5 students were tested in each category 
 

The TAKS mathematics examination was administered to students in grades 3–11. At the high school 
level, a score of  2100 indicated meeting the state performance standard and a score of 2400 indicated a 
commended performance. None of the ninth, tenth, and eleventh grade Title I students using the program 
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Figure 7. Spring 2010 TAKS mathematics scale scores of gifted/talented students, grades 3–8, English-
only. 

 

 The rate of program utilization is less clearly related to TAKS mathematics examination scores than 
it is to reading examination scores. In grades 4, 5, and 7, the average test score was higher for students 
who were enrolled in schools with high utilization rates than for students enrolled in other schools. 
However, the opposite was true for students in grades 3, 6, and 8. The differences in scores were 11–15 
point advantages for high utilization schools in grades 4, 5, and 7; and 6–27 point deficits for schools with 
high utilization rates in grades 3, 6, and 8. 
 

  

  

Figure 8. Spring 2010 TAKS mathematics scale scores of non-identified gifted/talented students, 
grades 3–8, English-only. 
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Considering the performance of students identified as gifted and talented and that of students not 
identified as gifted and talented, it appears that RLS alters the traditional trajectory of test score 
performance on the TAKS mathematics examination.  Whereas  the test scores of students identified as 
gifted and talented and of students enrolled in intentional use schools traditionally would increase much 
faster (on a vertical score scale) than those of traditionally low-performing students, the evidence here 
suggests that exposure to RLS accelerates the growth of test scores for traditionally low-performing 
students.  As a result, the gap in test scores between traditionally low performing students (those with 3 
years of access) and traditionally high performing students (those with 2 years of access) was smaller than 
it otherwise would have been.  

 The TAKS mathematics examination was administered in Spanish to students in grades 3–5. Scores 
for students in grades 3 and 4 are reported here while scores for students in grade 5 are not reported 
because fewer than five students were tested in each category (see Figure 9, page 20). Students identified 
as gifted and talented performed better on the examination than did students not identified as gifted and 
talented in both grade 3 and grade 4. Grade 3 students identified as gifted and talented who had access to 
the program for two years out-performed their peers who had access to the program for three years by 
over 60 points (see Appendix F-4, page 36). Among grade 3 students not identified as gifted and 
talented, performance on the test was less disparate than among students identified as gifted and talented. 
Students who had access to the program for three years scored an average of 10 points higher on the 
Spanish-language TAKS mathematics examination than their peers who had access to the program for 
two years. 

 In grade 4, the average test score was higher for students who had access to the program for three 
years than that of students who had access for two years. This was true of both gifted and talented 
students (where the score difference was 12 points) and students not identified as gifted and talented 
(where the score difference was 23 points).  

Program utilization rate appears to have a negative relationship with test scores on the Spanish-
language TAKS mathematics examination among third grade students and a positive relationship with it 
among fourth grade students. At the third grade level, gifted and talented students enrolled in school with 
high program utilization rates scored an average of 6 points lower on the examination than did their peers 
enrolled in other schools. Students not identified as gifted and talented and enrolled in schools with high 
program utilization rates scored an average of 24 points lower than their peers enrolled in other schools. 
In the fourth grade, students who were enrolled in schools with high utilization rates out-performed their 
peers enrolled in other schools. There was a 45-point difference for gifted and talented students and a 51-
point difference for students not identified as gifted and talented. 

The TAKS writing examination was administered to fourth grade and seventh grade students in 
English, and fourth grade students in Spanish. Students who scored 2100 met the state performance 
standard for that grade level and students who scored 2400 or above met the state commended standard.  

Students identified as gifted and talented scored higher than students not identified as gifted and 
talented. At the fourth grade level, students who had access to the program for 2 years performed at a 
similar level to students who had access to the program for 3 years (see Figure 10, page 20). This was 
true for students identified as gifted and talented and for students not identified as gifted and talented. The 
average test scores of students not identified as gifted and talented who had access to the program for one 
year was lower than that of students who had access longer. It is difficult to determine if these trends 
reflect the positive impact of the Renzulli Learning System on test scores or the ineffectiveness of the 
program because there are results for only one grade level. However, it is clear that the test score averages 
are higher for students enrolled in schools where there was a high program utilization rate than in other 
schools.  
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Figure 9. Spring 2010 TAKS mathematics scale scores, grades 3 and 4, Spanish-only. 

* Note: Grade 5 is not reported because fewer than 5 students were tested in each category 
 

The relationship between program utilization rate and test scores is also demonstrated in grade 7, 
where test score averages are higher for students enrolled in schools with high program utilization rates 
than in other schools. Among grade 7 Title I students not identified as gifted and talented, those enrolled 
in schools with access to RLS for two years had a higher average on the TAKS writing examination than 
those students enrolled in schools with access to RLS for one year.  

 
 

Figure 10. Spring 2010 TAKS writing scale scores, grades 4 and 7, English-only. 
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The Spanish-language TAKS writing examination was administered to students in grade 4. On the 

examination, both students identified as gifted and talented and students not identified as gifted and 
talented who had access to RLS for two years outperformed students who had three years of access to 
RLS by wide margins (174 points, gifted/talented; 146 points, non-identified gifted/talented, see Figure 
11 and Appendix F-5, page 37). While it is impossible to determine if the length of time to which 
students had access to RLS positively impacted performance on the TAKS writing examination, the level 
of program utilization does appear to be related to test scores. For both students identified as gifted and 
talented and students not identified as gifted and talented, average test scores on the Spanish-language 
TAKS writing examination were higher in schools that had high program utilization rates than in other 
schools. 
 

  

Figure 11. Spring 2010 TAKS writing scale scores, grade 4, Spanish-only. 

 

The TAKS science examination was administered to students in grades 5, 8, 10, and 11 in English 
and administered to students in grade 5 in Spanish. Because fewer than five students were tested in the 
categories analyzed here, only scores for the English-language version of the test are presented and 
discussed (see Figure 12, page 22). The scale score of 2100 indicated meeting the state performance 
standard and the scale score of 2400 indicated a commended performance. Across all grades, students 
identified as gifted and talented scored higher on the examination than did students not identified as gifted 
and talented. At the fifth grade level, both students identified as gifted and talented and students not 
identified as gifted and talented who had two years of access to RLS had higher score averages than 
students who had three years of access to RLS. Students not identified as gifted and talented who had 
three years of access to RLS had higher score averages than students who had 1 year of access. Together, 
these score patterns suggest that RLS may have been associated with the performance of students who 
had three years of access increasing above what it otherwise would have been. In addition, score averages 
were higher for students enrolled in schools with higher program utilization rates than in other schools.  
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Figure 12. Spring 2010 TAKS science scale scores, English-only. 

* Note: Spanish examination scores are not reported because fewer than 5 students were tested in each category 
 

While the performance of fifth grade students at Title I schools suggests that familiarity with RLS – 
through the amount of time used and the intensity of use – moderates its impact on standardized test 
outcomes, the performance of eight, tenth, and eleventh grade students presents contradictory 
information. At the eighth grade level, students identified as gifted and talented and enrolled in schools 
with low utilization rates had a higher average test score than students enrolled in schools with high 
utilization rates. However, the opposite is true of students not identified as gifted and talented: the average 
test score of students enrolled in schools with high program utilization rates was higher than that of 
students enrolled in other schools.  

In addition, for students not identified as gifted and talented in grades 10 and 11, test scores were not 
highest for students with 2 years of access and lowest for students with one year of access, which would 
indicate program success at these grade levels. For students in these categories, those who had one year of 
access to RLS had higher score averages on the TAKS science examination than students who had two 
years of access. 

The TAKS social studies examination was administered to students in grades 8, 10, and 11. A score 
of 2100 indicated that the state standard had been met and a score of 2400 indicated commended 
performance. Title I students in 8th, 10th, and 11th grades had access to RLS for either two years or one 
year. Among students in the eighth grade and not identified as gifted and talented, those enrolled who had 
two years of access to RLS had a higher TAKS social studies score than did those who had access for one 
year (see Figure 13, page 23). The opposite is true of tenth and eleventh grade students who were not 
identified as gifted and talented. The average scores of students enrolled in schools with one year of 
access were higher than the average scores of students enrolled in schools with two years of access.  
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Figure 13. TAKS social studies scale scores. 

 
The program utilization rate was low for schools enrolling grades 8, 10, and 11 students with access 

to RLS for both one year and two years. The higher scale scores of students not identified as gifted and 
talented with low utilization rates indicate benefits of the two years of experience with the program, 
especially in eighth grade. However, it appears that the relationship between of use of RLS and TAKS 
social studies examination scores is quite weak, if existent. 

 
Discussion 

 
The purpose of this report was to examine the use of the RLS and to measure its impact on the 

academic achievement of students enrolled in Title I schools.  
As discussed by Field (2007) and Housand (2008), teacher fidelity to the RLS program tends to be 

relatively low when implemented. Fewer than twenty-percent of the teachers responding to the RLS 
survey reported using the system at the recommended levels. This means that the effectiveness of the 
program for student academic growth is limited. Unlike the educators in previous studies, HISD teachers 
report that time, not standardized test preparation, is the primary obstacle for RLS use. This may suggest 
that teachers receive more training on how to incorporate the program into their teaching routines in a 
time efficient way. 

This initial analysis suggests that there is a positive relationship between use of RLS and students’ 
achievement test scores. In most subject areas, students enrolled in schools with high program utilization 
rates had higher test score averages than students enrolled in other schools, controlling for gifted/talented 
identification and grade level. This general rule did not hold for the TAKS mathematics examination at 
the sixth and eighth grade levels; the fifth grade level for gifted and talented students; the third grade level 
for students not identified as gifted and talented; and the third grade level for the Spanish-language 
version. It also did not hold for third grade students not identified as gifted and talented on the TAKS 
reading examination. 

Moreover, it appears that for several of the subject tests, RLS interrupted – and sometimes reversed –
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the phenomenon of differences in standardized test scores increasing drastically between students 
expected to perform very well and those expected to perform poorly. The evidence presented here 
suggests that rather than increasing over time, as is generally the case, the gap between the scores of the 
students most vulnerable to low standardized test performance and the students expected to perform best 
may have diminished. In several cases when performance between these two groups did not converge 
(e.g., TAKS mathematics scores of students not identified as gifted and talented, see Figure 8, page 18), 
the gap between the most vulnerable students and students with the least amount of exposure to the 
program increased. This suggests that even though the students most vulnerable to low standardized test 
scores were not performing at the same level as the most advanced students, their performance was better 
than it otherwise would have been.   

The apparent positive impact of RLS on the standardized test scores of students enrolled in schools 
using RLS for three years suggests that RLS can have a positive impact on all students in HISD over 
time. In particular, its use may help to reduce the test score gaps between low-performing and high 
performing students. The positive relationship between program utilization and TAKS examination scores 
is reported with a cautionary note, however, as program utilization is a campus-level measurement. The 
exact magnitude of the program’s impact, and the populations for whom the program is most useful will 
be better measured when data on students’ individual program utilization becomes available.  

 There is very little evidence that parents were engaged with RLS. It appears that this is an under-
utilized and under-evaluated component of program implementation.  
 

Recommendations 
 
1. Programming should be continued for students in elementary schools and middle schools. The impact 

of RLS appears to be cumulative over time. To maximize the benefits of the program, it should be 
made available to students at the earliest time possible and for the longest period of time possible. 
Because there was not extensive use of the program at the high school level, it is difficult to 
determine if continued access to the program would be beneficial to HISD high school students. 
Perhaps the relatively low utilization rates are indicative of the impracticality of program use at the 
high school level. It could also reflect the difficulty of implementation at such a late state in the 
education program.   

 
2. In addition, programming should be continued for students who previously had access to the system, 

even as they enter high school. The low usage levels of the program seem to reflect the difficulty 
educators experienced integrating the program into their teaching habits. However, students who are 
already familiar with RLS can continue use without the involvement of their teachers. To the extent 
that the program is an effective tool to keep students engaged, challenged, and growing at their own 
pace, the investment in continued use should produce high levels of return.  

 
3. If programming is continued, increased utilization of the program should be encouraged. The program 

seems to be particularly beneficial where there are high program utilization rates, as average TAKS 
scores were higher in schools with high utilization rates than in other schools. 

 
4. Take steps to increase fidelity to the program. In particular, teachers should receive additional 

training on how RLS can be incorporated into their individual classrooms and how the program can 
enhance their individual teaching styles.  

 
5. To further increase fidelity to the program, students should be encouraged to log their use of the 

system, especially the completion of assignments. 
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6. Incorporate parents into the Renzulli experience. This should include encouraging parents to log into 

the system to monitor students’ progress and should also include sending parents a copy of students’ 
learning profiles. 
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APPENDIX A 
 

Schools Contracting Renzulli Learning Services in 2008–2009 through the Equity II 
Program 

 
Bastian Elementary School Mading Elementary School 
Bruce Elementary School Rhoads Elementary School 
Burrus Elementary School Thompson Elementary School 
Dodson Elementary School Whidby Elementary School 
Grimes Elementary School Young Elementary School 
Henderson, N.Q. Elementary School   
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APPENDIX B 
 

Campuses with Campus-wide Contracts for Renzulli Learning Services in 2008–
2009 

 
Ashford Elementary School Rice School Elementary School 
Austin High School  Rice School Middle School 
Gallegos Elementary School Ryan Middle School 
Harvard Elementary School Scott Elementary School 
Jackson Middle School Scroggins Elementary School 
Jefferson Elementary School Shadowbriar Elementary School 
Looscan Elementary School Sutton Elementary School 
Milne Elementary School Twain Elementary School 
Martinez, R. Elementary School Walnut Bend Elementary School 
Park Place Elementary School   
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APPENDIX C 
 

Campuses Contracting Renzulli Learning Services in 2008–2009 for Gifted and 
Talented Students 

 
Alcott Elementary School Daily Elementary School 
Allen Elementary School Davila Elementary School 
Almeda Elementary School Davis High School 
ALTA Academy De Zavala Elementary School 
Anderson Elementary School Deady Middle School 
Askew Elementary School DeBakey HSHP 
Atherton Elementary School De Chaumes Elementary School 
Attucks Middle School Dogan Elementary School 
Banneker-McNair Math/Science Academy Dowling Middle School 
Barrick Elementary School Durham Elementary School 
Bell Elementary School Durkee Elementary School 
Bellaire High School East Early College High School 
Bellfort Academy Eastwood Academy for Academic Achievement 
Benavidez Elementary School Edison Middle School 
Benbrook Elementary School Eliot Elementary School 
Berry Elementary School Elrod Elementary School 
Black Middle School Emerson Elementary School 
Blackshear Elementary School Empowerment College Prep High School 

Bonham Elementary School 
Energized for Excellence Early Childhood Education 

Center 
Bonner Elementary School Energized for Excellence Elementary School 
Braeburn Elementary School Energized for Excellence Middle School 
Briargrove Elementary School Field Elementary School 
Briarmeadow Charter Fleming Middle School 
Briscoe Elementary School Foerster Elementary School 
Brookline Elementary School Fondren Elementary School 
Browning Elementary School Fondren Middle School 
Burbank Elementary School Fonville Middle School 
Burbank Middle School Foster Elementary School 
Burnet Elementary School Franklin Elementary School 
Bush Elementary School Frost Elementary School 
Cage Elementary School Furr High School 
Carillo Elementary School Gallegos Elementary School 
Carnegie Vanguard  Garcia Elementary School 
Chavez High School Garden Oaks Elementary School 
Carter Career Center Garden Villas Elementary School 
Clifton Middle School Golfcrest Elementary School 
Codwell Elementary School Gordon Elementary School 
Condit Elementary School Grady Middle School 
Contemporary Learning Center High School Gregg Elementary School 
Contemporary Learning Center Middle School Gregory-Lincoln Education Center  
Cook Elementary School Grissom Elementary School 
Coop Elementary School Gross Elementary School 
Cornelius Elementary School Halpin Center Early Childhood Education Center (K-2) 
Crawford Elementary School Hamilton Middle School  
Crespo Elementary School Harper Alternative School  
Crockett Elementary School Harris, J.R. Elementary School 
Cullen Middle School Harris, R.P. Elementary School 
Cunningham Elementary School Hartman Middle School 
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APPENDIX C (continued) 
 

Campuses Contracting Renzulli Learning Services in 2008–2009 for Gifted and 
Talented Students 

 
Hartsfield Elementary School Marshall Middle School 
Helms Community Learning Center  Martinez, C. Elementary School 
Henderson, J.P. Elementary School McDade Elementary School 
Henry Middle School McNamara Elementary School 
Herod Elementary School McReynolds Middle School 
Herrera Elementary School Memorial Elementary School 
Highland Heights Elementary School Milby High School 
Hines-Caldwell Elementary School Milne Elementary School 
Hobby Elementary School Mitchell Elementary School 
Hogg Middle School Montgomery Elementary School 
Hohl Elementary School Moreno Elementary School 
Holland Middle School  Neff Elementary School 
Horn Elementary School New Aspirations 
Houston Gardens Elementary School North Alternative Elementary School 
Houston Math, Science, & Tech. Center North Alternative Middle School 
Ninth Grade College Preparatory Academy Northline Elementary School 
Law Enforcement and Criminal Justice High School Oak Forest Elementary School 
Performing and Visual Arts High School Oates Elementary School 
Isaacs Elementary School Ortiz Middle School 
Janowski Elementary School Osborne Elementary School 
Johnston Middle School  Paige Elementary School 
Jones High School Parker Elementary School 
Jones, J.W. Elementary School Patterson Elementary School 
Jordan High School for Careers Peck Elementary School 
Kaleidoscope Middle School Pershing Middle School 
Kashmere Gardens Elementary School Peterson Elementary School 
Kashmere High School Pilgrim Academy  
Kelso Elementary School Pin Oak Middle School 
Kennedy Elementary School Piney Point Elementary School 
Ketelsen Elementary School Pleasantville Elementary School 
Key Middle School Poe Elementary School 
Kolter Elementary School Port Houston Elementary School 
Lanier Charter Middle School Chrysalis Middle School 
Lantrip Elementary School Pugh Elementary School 
Las Americas Middle School REACH Charter High School 
Laurenzo Early Childhood Education Center Reagan High School 
Law Elementary School Red Elementary School 
Leader's Academy Revere Middle School  
Lee High School Reynolds Elementary School 
Lewis Elementary School River Oaks Elementary School 
Lockhart Elementary School Roberts Elementary School 
Long Middle School Robinson Elementary School 
Longfellow Elementary School Rodriguez Elementary School 
Love Elementary School Rogers, T.H. Elementary School 
Lovett Elementary School Rogers, T.H. Middle School 
Lyons Elementary School Roosevelt Elementary School 
MacArthur Elementary School Ross Elementary School 
MacGregor Elementary School Rucker Elementary School 
Madison High School Rusk School 
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APPENDIX C (continued) 
 

Campuses Contracting Renzulli Learning Services in 2008–2009 for Gifted and 
Talented Students 

 
Ryan Middle School Travis Elementary School 
Sanchez Elementary School Turner Elementary School 
Sands Point Elementary School  Valley West Elementary School 
Scarborough Elementary School Wainwright Elementary School 
Scarborough High School Waltrip High School 
School at St. George Washington High School 
Seguin Elementary School Welch Middle School 
Sharpstown High School Wesley Elementary School 
Sharpstown Middle School West Briar Middle School 
Shearn Elementary School West University Elementary School 
Sherman Elementary School Westbury High School 
Sinclair Elementary School Westside High School 
Smith Education Center  Wharton Elementary School 
Smith, K. Elementary School Wheatley High School 
Southmayd Elementary School White Elementary School 
Sterling High School Whittier Elementary School 
Stevens Elementary School Williams Middle School 
Stevenson Elementary School Wilson Elementary School 
Stevenson Middle School Windsor Village Elementary School 
Sugar Grove Elementary School Woodson Elementary School 
Thomas Middle School Woodson Middle School 
Tijerina Elementary School Worthing High School 
Tinsley Elementary School Yates High School 

 



TITLE I, PART A, STIMULUS, RENZULLI LEARNING SYSTEM REPORT, 2009–2010 

31 

APPENDIX D 
 

Campuses Contracting Renzulli Learning Services in 2009–2010 through Title I 
Stimulus Funds 

 
Bellaire High School Durkee Elementary School 
Bellfort Academy East Early College High School 
Benavidez Elementary School Eastwood Academy for Academic Achievement 
Benbrook Elementary School Edison Middle School 
Berry Elementary School Eliot Elementary School 
Black Middle School Elrod Elementary School 
Blackshear Elementary School Emerson Elementary School 
Bonham Elementary School Empowerment College Prep High School 
Bonner Elementary School Energized for Excellence Early Childhood Education 

Center 
Braeburn Elementary School Energized for Excellence Elementary School 
Briarmeadow Charter Elementary School  Energized for Excellence Middle School 
Briarmeadow Charter Middle School  Energized for E-STEM Academy 
Briscoe Elementary School Field Elementary School 
Brookline Elementary School Fleming Middle School 
Browning Elementary School Foerster Elementary School 
Burbank Elementary School Fondren Elementary School 
Burbank Middle School Fondren Middle School 
Burnet Elementary School Fonville Middle School 
Cage Elementary School Foster Elementary School 
Carillo Elementary School Garcia Elementary School 
Carter Career Center Garden Oaks Elementary School 
Challenge High School Garden Villas Elementary School 
Chavez High School Golfcrest Elementary School 
Clifton Middle School Gordon Elementary School 
Codwell Elementary School Grady Middle School 
Condit Elementary School Gregg Elementary School 
Contemporary Learning Center High School Gregory-Lincoln Education Center (ES) 
Contemporary Learning Center Middle School Gregory-Lincoln Education Center (MS) 
Cook Elementary School Grissom Elementary School 
Coop Elementary School Gross Elementary School 
Cornelius Elementary School Hamilton Middle School  
Crawford Elementary School Harper Alternative School  
Crespo Elementary School Harris, J.R. Elementary School 
Crockett Elementary School Harris, R.P. Elementary School 
Cullen Middle School Hartman Middle School 
Cunningham Elementary School Hartsfield Elementary School 
Daily Elementary School Harvard Elementary School 
Davila Elementary School Helms Community Learning Center 
Davis High School Henderson, J.P. Elementary School 
De Zavala Elementary School Henry Middle School 
Deady Middle School Herod Elementary School 
DeBakey HSHP Herrera Elementary School 
De Chaumes Elementary School Highland Heights Elementary School 
Dogan Elementary School Hines-Caldwell Elementary School 
Dominion Academy Hobby Elementary School 
Dowling Middle School Hogg Middle School 
Durham Elementary School Holland Middle School 
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APPENDIX D (continued) 
 

Campuses Contracting Renzulli Learning Services in 2009–2010 through Title I 
Stimulus Funds 

 
Houston Academy for International Studies Mitchell Elementary School 
Houston Gardens Elementary School Montgomery Elementary School 
Houston Math, Science, & Tech. Center Moreno Elementary School 
Ninth Grade College Preparatory Academy Neff Elementary School 
Law Enforcement and Criminal Justice High School New Aspirations 
Inspired for Excellence Academy North North Houston Early College High School 
Inspired for Excellence Academy West Northline Elementary School 
International HS at Sharpstown Oak Forest Elementary School 
Isaacs Elementary School Oates Elementary School 
Jackson Middle School Ortiz Middle School 
Janowski Elementary School Osborne Elementary School 
Jefferson Elementary School Paige Elementary School 
Johnston Middle School  Parker Elementary School 
Jones High School Patterson Elementary School 
Jordan High School for Careers Peck Elementary School 
Kaleidoscope Middle School Pershing Middle School 
Kandy Stripe Academy Peterson Elementary School 
Kashmere Gardens Elementary School Pilgrim Academy  
Kashmere High School Pin Oak Middle School 
Kelso Elementary School Piney Point Elementary School 
Kennedy Elementary School Pleasantville Elementary School 
Ketelsen Elementary School Poe Elementary School 
Key Middle School Port Houston Elementary School 
Kolter Elementary School Chrysalis Middle School 
Lamar High School Pro-Vision School 
Lanier Charter Middle School Pugh Elementary School 
Lantrip Elementary School REACH Charter High School 
Las Americas Middle School Reagan High School 
Law Elementary School Red Elementary School 
Leader's Academy Revere Middle School  
Lee High School Reynolds Elementary School 
Lewis Elementary School Robinson Elementary School 
Lockhart Elementary School Rodriguez Elementary School 
Long Middle School Rogers, T.H. Elementary School 
Longfellow Elementary School Rogers, T.H. Middle School 
Love Elementary School Roosevelt Elementary School 
Lovett Elementary School Ross Elementary School 
Lyons Elementary School Rucker Elementary School 
MacGregor Elementary School Rusk School 
Madison High School Sanchez Elementary School 
Marshall Middle School Scarborough Elementary School 
Martinez, C. Elementary School Scarborough High School 
Martinez, R. Elementary School School at St. George 
McDade Elementary School Scott Elementary School 
McNamara Elementary School Seguin Elementary School 
McReynolds Middle School Sharpstown High School 
Memorial Elementary School Sharpstown Middle School 
Milby High School Shearn Elementary School 
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APPENDIX D (continued) 
 

Campuses Contracting Renzulli Learning Services in 2009–2010 through Title I 
Stimulus Funds 

 
Sherman Elementary School Washington High School 
Sinclair Elementary School Welch Middle School 
Smith, E.O. Education Center (ES) Wesley Elementary School 
Smith Education Center West Briar Middle School 
Smith, K. Elementary School Westbury High School 
Southmayd Elementary School Westside High School 
Sterling High School Wharton Elementary School 
Stevens Elementary School Wheatley High School 
Stevenson Elementary School White Elementary School 
Stevenson Middle School Whittier Elementary School 
Sugar Grove Elementary School Williams Middle School 
Thomas Middle School Wilson Elementary School 
Tijerina Elementary School Windsor Village Elementary School 
Tinsley Elementary School Woodson Elementary School 
Travis Elementary School Woodson Middle School 
Valley West Elementary School Worthing High School 
Wainwright Elementary School Yates High School 
WALIPP Middle School Young Scholars Academy for Excellence 
Waltrip High School  
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APPENDIX E 
 

Campuses with High Program Utilization Rates  
 

Hamilton Middle School Montgomery Elementary School 
Harvard Elementary School Oak Forest Elementary School 
High School AHEAD Academy Paige Elementary School 
Highland Heights Elementary School Patterson Elementary School 
Lyons Elementary School Tinsley Elementary School 
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APPENDIX F 
 

Spring 2010 TAKS Subject Test Scores for Students at Title I Schools by Years of 
Access to Renzulli Services 

 

Appendix F-1. Spring 2010 Reading TAKS Scores for Students at Title I Schools by Years  of Access 
to Renzulli Services (English Only) 

Students' Years of Access 

Grade Gifted/Talented Non-Identified Gifted/Talented 

Level 3 years 2 years 3 years 2 years 1 year 

3 698 707 581 598 585 

4 727 714 615 621 587 

5 756 760 N/A 674 616 

6 N/A 808 N/A 710 668 

7 N/A 836 N/A 737 702 

8 N/A 886 N/A 776 761 

9 N/A 2372 N/A 2221 2277 

10 N/A 2369 N/A 2193 2264 

11 N/A 2421 N/A 2217 2277 

 

Appendix F-2. Spring 2010 Reading TAKS Scores for Students at Title I Schools by Years  of Access 
to Renzulli Services (Spanish Only) 

Students' Years of Access 

Grade Gifted/Talented Non-Identified Gifted/Talented 

Level 3 years 2 years 3 years 2 years 1 year 

3 689 704 656 611 N/A 

4 783 739 636 662 N/A 

5 N/A N/A N/A N/A N/A 
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APPENDIX F (continued) 
 

Spring 2010 TAKS Subject Test Scores for Students at Title I Schools by Years of 
Access to Renzulli Services 

 

Appendix F-3. Spring 2010 Mathematics TAKS Scores for Students at Title I Schools by Years  of 
Access to Renzulli Services (English Only) 

Students' Years of Access 

Grade Gifted/Talented Non-Identified Gifted/Talented 

Level 3 years 2 years 3 years 2 years 1 year 

3 645 663 546 565 565 

4 715 733 618 638 540 

5 780 776 658 687 580 

6 N/A 813 N/A 716 652 

7 N/A 830 N/A 743 676 

8 N/A 859 N/A 743 694 

9 N/A 2493 N/A 2179 2236 

10 N/A 2395 N/A 2144 2207 

11 N/A 2444 N/A 2237 2241 

 
 

Appendix F-4. Spring 2010 Mathematics TAKS Scores for Students at Title I Schools by Years  of 
Access to Renzulli Services (Spanish Only) 

Students' Years of Access 

Grade Gifted/Talented Non-Identified Gifted/Talented 

Level 3 years 2 years 3 years 2 years 1 year 

3 621 689 581 571 N/A 

4 758 746 665 642 N/A 

5 N/A N/A N/A N/A N/A 
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APPENDIX F (continued) 
 

Spring 2010 TAKS Subject Test Scores for Students at Title I Schools by Years of 
Access to Renzulli Services 

 

Appendix F-5. Spring 2010 Writing TAKS Scores for Students at Title I Schools by Years  of Access 
to Renzulli Services (English and Spanish) 

     Students' Years of Access 

Language Grade Gifted/Talented Non-Identified Gifted/Talented 

Version Level 3 years 2 years 3 years 2 years 1 year 

English 
4 2445 2455 2300 2303 2247 

7 N/A 2553 N/A 2340 2270 

Spanish 4 2445 2619 2300 2446 N/A 

 
 

Appendix F-6. Spring 2010 Science TAKS Scores for Students at Title I Schools by Years  of Access 
to Renzulli Services (English Only) 

Students' Years of Access 

Grade Gifted/Talented Non-Identified Gifted/Talented 

Level 3 years 2 years 3 years 2 years 1 year 

5 2448 2499 2255 2277 2065 

8 N/A 2482 N/A 2203 2115 

10 N/A 2381 N/A 2128 2223 

11 N/A 2376 N/A 2201 2247 

 
 

Appendix F-7. Spring 2010 Social Studies TAKS Scores for Students at Title I Schools by Years  of 
Access to Renzulli Services  

Students' Years of Access 

Grade Gifted/Talented Non-Identified Gifted/Talented 

Level 2 years 1 year 2 years 1 year 

8 2485 N/A 2308 2230 

10 2507 N/A 2276 2369 

11 2521 N/A 2340 2388 
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APPENDIX G 
 

Spring 2010 TAKS Subject Test Scores for Students at Title I Schools by Program 
Utilization Rate 

 

Appendix G-1. Spring 2010 Reading TAKS Scores for Students at Title I Schools by Program 
Utilization Rate (English Only) 

School's RLS Program Utilization Rate 

Grade Gifted/Talented Non-Identified Gifted/Talented 
Level Low High Low High 

3 705 721 594 586 

4 712 743 609 618 

5 759 768 670 680 

6 806 830 691 692 

7 835 850 720 742 

8 885 899 775 787 

9 2372 N/A 2218 N/A 
10 2369 N/A 2211 N/A 

11 2421 N/A 2252 N/A 
 
 

Appendix G-2. Spring 2010 Reading TAKS Scores for Students at Title I Schools by Program 
Utilization Rate (Spanish Only) 

School's RLS Program Utilization Rate 

Grade Gifted/Talented Non-Identified Gifted/Talented 
Level Low High Low High 

3 689 701 580 604 

4 743 770 628 669 

5 N/A N/A N/A N/A 
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APPENDIX G (continued) 
 

Spring 2010 TAKS Subject Test Scores for Students at Title I Schools by Program 
Utilization Rate 

 

Appendix G-3. Spring 2010 Mathematics TAKS Scores for Students at Title I Schools by Program 
Utilization Rate (English Only) 

School's RLS Program Utilization Rate 

Grade Gifted/Talented Non-Identified Gifted/Talented 
Level Low High Low High 

3 661 674 559 554 

4 732 742 632 643 

5 777 771 675 686 

6 814 800 691 664 

7 829 836 714 729 

8 861 842 737 713 

9 2493 N/A 2145 N/A 

10 2395 N/A 2140 N/A 

11 2444 N/A 2226 N/A 

 
 

Appendix G-4. Spring 2010 Mathematics TAKS Scores for Students at Title I Schools by Program 
Utilization Rate (Spanish Only) 

School's RLS Program Utilization Rate 

Grade Gifted/Talented Non-Identified Gifted/Talented 
Level Low High Low High 

3 689 683 556 580 

4 743 788 679 628 

5 N/A N/A N/A N/A 
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APPENDIX G (continued) 
 

Spring 2010 TAKS Subject Test Scores for Students at Title I Schools by Program 
Utilization Rate 

 

Appendix G-5. Spring 2010 Writing TAKS Scores for Students at Title I Schools by Program 
Utilization Rate (English and Spanish) 

     School's RLS Program Utilization Rate 

Language Grade Gifted/Talented Non-Identified Gifted/Talented 

Version Level Low High Low High 

English 
4 2446 2558 2298 2323 

7 2546 2637 2308 2347 

Spanish 4 2618 2660 2474  2519 

 
 

Appendix G-6. Spring 2010 Science TAKS Scores for Students at Title I Schools by Program 
Utilization Rate (English Only) 

School's RLS Program Utilization Rate 

Grade Gifted/Talented Non-Identified Gifted/Talented 
Level Low High Low High 

5 2497 2508 2268 2288 

8 2485 2454 2180 2200 

10 2381 N/A 2129 N/A 

11 2376 N/A 2218  N/A 

 
 

Appendix G-7. Spring 2010 Social Studies TAKS Scores for Students at Title I Schools by Program 
Utilization Rate 

School's RLS Program Utilization Rate 

Grade Gifted/Talented Non-Identified Gifted/Talented 
Level Low High Low High 

8 2485 N/A 2294 N/A 

10 2507 N/A 2284 N/A 

11 2521 N/A 2355 N/A 

 
 




